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To mapdv uAiké mapdyOnke ato mAaioio Tou Epyou «Kévipa Ekmaideuang EvnAikwyv Il», 1o ormoio evidooesrai
oro E.MN.E.A.E.K. Il rou YI.E.I1.0,, Mérpo 1.1. Evépyeia 1.1.2.B. kai ouyxpnuarodoreiral kard 75% amo v
Eupwrmraikny Evwon (E.K.T) kai katd 25% amé ro EAAnviké Anudaio.
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OEQPHTIKO ITAAIXIO KAI KATEYOYNXEIX

Me m onuovpyio TV Kpatdv-eBvav n eknaidevon Npde va opi&el v avaykn
ONUIOVPYIOG OLOYEVOTOMUEVOV EBVIKOTHTOV LE KOTAAANAEG 0e&10TNTEG KOt Yol TNV
TPOMOINGN TNC TOPAYOYIKOTNTAGS, CAAL KOl TOV TOTPIOTIKOV W00VIK®OV. AvortoyOnke
£Tol éva Ol0OTPOUATOUEVO EKTOOEVLTIKO GUGTNUA OVAAOYO HE TNV MAKia, Tig
KavOTNTEG Kot To YVooTika avtikeipeva. H Exnaidevon Evniikov napéneune apyikd
OTIG YVADGELG TOV AOKTHONKAV 0md OVETIONUEG HOPPEG EKTTAIdEVOTG Kol Ae1ToVpYNCE
o0V OVTITOONG OTIC OOTVYIEG TOV EMIOTUOV EKTOOEVTIKOD GLGTNUOTOC, OAAL KOt
GTOVG TPOGMTIKOVG TEPLOPIGLOVG TOV ATOUMV.

‘Etol n Avemionun ekmaidgvon eeliybnke cov £vog TOUENS TPOCOTIKNG OVATTUENG
Kol cotpiag, Ko Poaclotov kvpimg ot eriavBpomio kot Tov eBelovtiouo.
Mmnopovoe va gival ATOUIKT 1 KOWVMVIKT), CXETIKA U1 SOUNUEVT Kot TpomBovoe T0G0
TNV GUUTTOUATIKT 0G0 Kol TNV vtovoLuevn pnadnon. [T npdseata eiye cuvoebel pe
TOV KOWOVIKO OKTIBIOUO TOV OKAUONUOIK®OV KOl TOV EKTUOEVLTIKOV KOKA®V OT®C
exppaomkay and tovg Antonio Gramsci kor Paulo Freire (Gramsci 1971, Freire
1972). Avtoi ot 6toyaoTéC VTooTNPLa TV a&ia TG CLVEIONGNG Kot TOV JAOYOL MG
KOATAAANAOV TPOTOV EVOGYOANONG HE TA EVOOPEPOVTIN TV pHobnTeELVOUEVOV. AVTO
NTOV Hio Koiplo omocTaclonoinen and Toug TAPUd0cIaKovS TPOTOLG Hanong ot
OTo{0l EMIKEVIPMOVOVTIOV OTNV UETAOOCN TNG GOPIOG, TOV TANPOPOPIDV KOl TWV
YVOGE®V Ond TOV EKTOI0EVTIKO-avBevTio. 610 nant ddeio-doyeio. Meyohdtepn
gupoaon d00nke ocvvendc oty afio g HdONoNS oTNV KOALTEPELOT TOV ETAOYDV
Cong Tov atdépov, ot SopOPP®oN TV aldvV TOL KOl OTNV KOvOTNTA TOL Vo
ovvepyaletor pe ta GAAo dtopo G kowowviag. O John Dewey (Dewey, 1997)
avéAvce auTéG TIC 1068 OYETIKA pe TNV Kowwvie Kot TN Onuokpotio akdun
TEPLGGOTEPO VTOGTNPILOVTOG TN GTOLOALOTNTA TNG OTOXUCTIKNG OKEYNG Kol TMV
otoxatikaV delomtav mov Pacilovtor otnv aAAnienidpaocn petald eumelpiog Kot
nmepPaiiovToc.

Avtol o1 pafnolokoi otdyotl vioBenOnKoyV Kol amd To EPYATIKE GOUATEIN KOl TOVG
GAAoVG 0pYAVIGLOVG TTOL acyoAoVVTAVY Le TNV BeATioon Tov dpwv epyacios/(ong tov
epyalopévav. ToapdAinio avortoyOnkoyv TOALL GEHVAPLO EPYOCLOKNG KOTAPTIONG
Kot KOWovikng eEéMénc. Ot cocolotés 0nwg o Robert Owen mpodOncav mold
OUTEG TIG 10€EC TEPT MEPLEKTIKAOV Kol QWOEVTIKOV HoONGLOK®OV EUTEPLOV TTOL Ot
npoetoipaloy KAADTEPO TOVG EVAMKEG VO OVTILETORICOVV TIC TPOKANGELS TOV
TAEIKAOV OVIGOTHTOV, TNG EKUETAAEVOTG Kat NG Kotanieons. O Mao Zsedong, o Julius
K, Nyerere, kv o Mk Gandhi covéBaiiav emiong o€ avt) TV TAPASOCN NG
eKTaidEVONG EVIIMK®VY TOL NTAY YVAOGT Kol ©G ‘AUTKN EMpopemon’.

Ao ™ dnpovpyio Tov KpdTovs-£Bvoug, n padnon £xet cuvoebel pe ) dnuoxkpatio. H
Exmaidevon EvnAikov, 6mov avtr eeliybnke og Adikn empdpowon, elxe og
amOGTOAN va BeEATIOGEL TO emimedo dafimwong kol v entyvoon Tov evnAikov. 'Etot
d00nKe €upaocm otovg aypoOTES, GTOVG Plopunyavikovs £pYATES, OTIC YUVOIKEG, OTNV
neplioprorompévn veolaio, otovg 10ayeveic mAnBucpoe, 6ToVg PETAVAGTEG, GTOVG
TPOCPVYES, GTOVG TGLYYAVOLS, TOVG PLAUKIGUEVOLG KOl 6€ GALeG petovotntes. 'Euye
oNAadn avtioTadoTikd yopokmpa. Zov andppota 060nKe TOAD EUEAcT GTOV TOTO
TOV EKTOOEVTIKOV, 0 omoiog Oa acyorlobviav pHe OUTEG TIS OLPOPETIKEG OUADES
padntevopevov. ‘Etol 1 exmaidevon emkevipodnke amd 1n (o TAsvpd 6To. GTEVA
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opla. TS avanTLENG PactKdV SE10THTOV KO atd TNV GAAN otV avdykn 1 nabnon vo
elvarl oyxetikn ko avbevtikn. [To Tpoéceata avtoi o1 d00 6TOYOL AAANAOGVVIEOKOY
Kol €YtVoV 0QOpU Yol ONUOVTIKEG GVINTNGES OYETIKA HE TIG OLPOPEG KOl TIC
OHOWOTNTEG TOL UTOPEL VO LITAPYOVY HETAED TV TPOT®V oL paboivouy 01 EVIMKES
Kot to. Toudtd. Ot emoTNHOVES KOTEPLYAY OTNV O1dKplon HeTaED aday®Yytkng Kot
Avopaywyias €vdg 6pov mov emvondnke amd tov Malcolm Knowles (Knowles,
1971,1980, 1994). H Avdpaymyia vrootipile 6Tt 01 EVAIAIKEG omoutovV Eva 1dtaitepa
VIOGTNPIKTIKO Kol UMKO podnotakd mepidAiov mov de Ba Toug LIOTHOVSE, AAAL
Ba KaAlepyovoe TV TopdOnomn ya pdonon kot TG tkavotteg Yo avtoualdnon (‘self
learning’). Avtég o1 10éeg emnpedotnkay o¢ Eva Padud kat’avtifeon and Bempiec mov
KUPLPYOoVoOV GTO EMIONUO EKTALOEVTIKO CLGTNWO, HE TPOTEPYAtTEG TV Maria
Montessori kol tov Vygotsky (Montessori 1912, Vygotsky 1962, 1978) ot omoiot
JTOTOONY  EVKPIVAOG TO, OTAdIL NG VONTIKNAG ovamtuéng tov mawiwwv. I[To
OLYKEKPIUEVA, OVTN N dmoyn TpoAbe amd TV avTiAnyn OTL o1 EVIAMKEG Tav NoN
avamTuypéva Ovta Kot €Tol Ol OVAYKEG TOVG NTOV OLPOPETIKES OO OVTEG TOV
OOV, TOV OTOIMV 1 PLGIKY, EUTEPIKN Kol PLOAOYIKY] avAaTTLEN NTOV OKOUN OF

e€eMen.

H Hmw-Enionun Exmaidgvon agpopd ev pépn dopnuéva poabnciokd mepipdiiovia
OV APOPOVV GLYKEKPUEVT pabnon ywo ™ (N Ko v epyoacia. Ievikd dev
npoPAémel dudikaocieg motomoinong kat a&loAdynong, ahid coppadilel tepriocdTepo
He TG mpooodokieg  twv  padntevopévov.  Ilpdypott m ©Wéa NG
ovtovoung/avtoxatevovouevng nadnong vapée €va. CNUAVTIKO YOPOKTNPIOTIKO TNG
exmaidevong evnAKov, Kupiog oe GYEoN LE TNV €PYACIOKY KOl KOWMOVIKY pabnon.
‘Eva OgpeMdOeg YopaKTnpioTkd oUTNG TNG TPOCEYYIoNS TNG EKTOUdEVONG EVIAMK®V
nrav n dnuovpyia Tov padnclokdv copPoraiov and v Knowles (1975) mov elyav
o0 OKOMO VO UTOPEGOLV Ol EVINAMKEG VO €KOPAGOLV TS OVAYKEG KOl Vo
dwmpaypoatevtody  omd  KOwoh HE  TOVG  EKTOOEVLTEG TOLG &va  podnolokd
TPOCAVATOAIGUO. AT | dldKaGior ONpovpyoHoe o BAcT EUTIGTOCUVNG Kol TV
puépog ¢ avtdévoung pabnong, v omoia 0 Knowles Bewpotce v mo onuavtikn
dwdkacio pe to mePLocOTEPO pobnclokd mAcovekTApaTa Yoo TOvg evilikeg. H
Bewpia Tov Knowles yia v avtdvoun pddnorn cvumepieddpfove cvykekpipévo
oTAdwWL: 0) TN JyVMOOoT Kol T GLGTNUATOTONCT TOV avayk®v, ) v oplobétmon
TOV HLoONCIKOV TNYOV TANPOPOPNONG, Y) TNV EPAPUOYN KOATAAANA®V CTPOTNYIK®OV
Kot TEAOG O) TNV aE0AOYNoN TOV LOONGLOKAV ATOTEAECUATMV.

Osopntikol kol ekmodevtikol Omwg o Gumperz (Gumperz 1982) mpocépepav 610
YVOOTIKO Tedio TG nddnong evniikov pia véa avtiinyn tov TpOTov LE TOV 0moio
eMOPE M TOMTICUIKT] TOAVUOPQIO OTIS EVOCYOANGES KOl TNV TALTOTNTA TOV
padntevdpevey, mov pe T 6epd Toug ennpedlovv o pobnclakd amoterécpata. Me
T0 0€dOUEVO OTL M eKmaidevon evnAlK®V omevBuvetal 6€ OVTOVE TOL KOATEXOLV
neplioplokt BEGM GTNV OIKOVOUI KOt TNV KOWV®VI, 0LTEG 01 GKEYELS NTOV 1010iTEPOL
onuovTiKég kot fondnoav dote va amopakpouvlel N ekmaidevon evnikov and Tig
OPYIKES POLOLMTIKEG KOl LEPOTOGTOMKEG TAGELS.

H Enmionun padnon agopd m ceaipa emppons KpaTik®dV opE®V Tov eMPAALOVY
OLYKEKPIUEVES 00MYieg, HOONCLOKES TPOSLYPOPES KOl JdIKAGIES TIOTONOINONG
TOGO Y0 TOV EKTTALOELTIKO OGO KOl Y10 TOV EKTOOELOUEVO. AT 1| Lopen Hdbnong
Katéyelt vynAotepn 0éom amd TG dVvo mponyovpeves. H exkmaidevon oe avtd to
TAOic10 €ivar auoTnpd eAeyyOUEVT OO TO KPATOC KOL LANPETEL GLYKEKPIUEVOLS
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OKOTOVUG OTI] COUPNAATNGY GLYKEKPUEVOV TOUOV EKTOUOEVOUEVAOV, TOATMOV KOl
epyalopévav, €161 MOTE VO, OTOTEAOVV KOUUATIO, EVOG OLOYEVODC, TOPAY®YIKOD KOl
appovikov €0vovg. To €Bvog-kpdtog eAéyyet avtn tn dwdikacio otn Pdon ovo
OepeMmdnv apydv. H mpdt apopd v mpoondbeia dnpuovpyiag dakptdv opiwv
7oV ol S10POPOTOIOVY TO GVYKEKPEVO KpdTog omd ta Ao pe Bdon tov moTioud
Kol T yAwoco. H degbtepn agopd ot dwdikacio €Bvikng evomoinong o
agpopoimong. Ot Tomkég HeEOVOTNTEG, Ol 10ayEVElG KOl Ol PETAVAOTEG TPEMEL VO
V10BETNGOVY TNV KOVATOVPA OVTAOV TOV EAEYYXOLV TO KpdToc. Towg To Mo onuavTiko
péso ot owdwocio ™ agopoiwong  eivor 1M WpvpoTONOinon NG EmioNUNG
EKTTAOEVOTG- 1] O100CKOAID TMV TUTIK®V YPOUTTOV HOPPDV TOV TOTIKOV YAOCCOV, 1
OWaoKaAio, H0G HOVOSIACTOTNG KOl OSOTPUYUATELTNG EBVIKNG OTPATIOTIKNG Kot
OIKOVOUIKTG TOPASG0oN S, TOV EBVIK®OV DUVOV Kot TV €6VIKOV GLUBOA®V.

H enmionun exmaidevon evniikwv oe avtd ta mlaicioa avtoyopoknpiletor oc
EMOYYEANOTIKY] EKTOIOEVON KOl KoTdpTion. [evikd xoatevBovetor omd arloyég
TNV OlKOVOUio KOt TNV KOW®mVvia Tov arottohyv vEEg 0eE10TNTES, YVDOGELS KOl GTACELS
amd TOVG TOAITEG, TOVG €pYaLOUEVOVS KOl TOVG eKmodevopevovs. 'Etor n emionun
exmaidevon evnAikov elval TOAD GUYKEKPIUEVT] GYETIKA HE T otoyobeaia g, pe v
amocaPNVIon Pactkdv SeE0THTOV M HE TNV dNUoLPYio HoG GEPEG CTOXEVUEVOV
avotnTOv. Mddnon kat a&loAdynon oTpé@oviot OA0 Kot o TOAD GTIV EVATOOEIKTN
emidoon. ['a tovg epyaldpevoug amd T piot TAELPE Kot Yo T MOy YEALATO OO TNV
GAAN, N pdBnon cvotnpatonoleiton £T61 MoTe va ddaydel dmote Kol OTOV amouteiTat,
eved Poociletol OTIG OKOVOMIKEG KOU EMOYYEAUOTIKEG OvVAYKEG Kot eivor dpeca
OLVOESEUEVT] LE TN PEATIOON TOV TPOCOTIKMV KOl EXOYYEAULATIKOV TPOOTTIKAOV EVOG
ATOUOV KOl GULVETMG YPNOWN o€ ovtd. ATdTEPOg oTdY0G e€lvar M avénon g
TOPAYOYIKOTNTOG KOl TNG OTOTEAECUATIKOTNTOS TOV OTOU®MV OTNV GLYKEKPIUEVN
ayopd epyaciog otnv omoia givar evtaypéva. O Donald A. Schon kair o Chris Argyris
(1978) Ntav Wwitepa €0GTOYOL OTAV LIOYPAUMGAY TN OXECT] UETAED TOV OAAXYDV
OTNV OKOVOUI KOt TNV KOwmVvia oo T Hid TAELPE Kot TV ETOPAGEMY TOVG GTOVG
eNMkeG  ekmadgvopevovg amd v GAAn.  Tlopovoiocav mpoTomoplokés 10€€¢
OYETIKA [e TNV oToYaoTikn Tpaktikn (reflective practice) otov emayyeALOTIKO XDPO
KO TO YOPOKTNPIOTIKAE TG 0pYovmolakng nabnong (organizational learning). Onwg o
Carl Rogers (1969) mpwv omd avtovg evolapépnkav oto va avadeiovv dextikd
(responsive systems) ovotfpoato puddnong oavti TOV TopadoCIOKAOV 1EPAPYIKDOV
LOVTEADV UE OTOTEAECUO TNV EMAVOOPLOBETNON TV POA®V HOONTH/O0CKAAOL LE
BGon o woO €vePYN] KOU  GUUUETOYIKY] EVOGYOANGYN  GLVELONTOTOUEVOV
EKTOLOEVOUEVMV KOl EVEPYDV GLVTOVIGTOV LaBnong, ot onoiot Ba dtampaypatedovoy
T0. TOAOTAOKO KOl ouveX®S HeTOfaAAdpeva podnotokd mioaicto. Av kot VEapyet
Kamolo dpovieh oyeTkd pe TO POAO TOL EKTMOALOELOUEVOL G GTOYUCTIKOV
enayyelpotio (reflective practitioner) kot TOL EKTOIOELTIKOV MG GLVIOVIGTH, N
Be@p1TIKY TOVG SOVAELL ElYE ONUOVTIKY EMIOPAGCT GTO GYEOIOGUO KOl TV LAOTOINGN
TPOYPOUUATOV TNG EKTOIOEVLONG EVNAIKOV GTOV TMUI-€MioNUo Kot €mioNUo TOUE.
(Agg Richardson, 1990, Eraut 1994, Usher et al. 1997)

[T mpoécPaTa LTAPYEL O ACAPELD WOEDV GYETIKA LE TNV EMiONUN , NUETIONUN KO
avermion padnomn pe Vv gueavion g Wéag ™ ow Piov kKo dgvpvpévng
EKTOIdEVONS. AV 1 10€0 TOPOVGLAGTNKE Yo TPAOTN opd to 1912 and tov Basil
Yeaxlee (1929) yio va vmootnpyyfel n ocvveylldpevn ekmaidevon  oVTOV TOL Ol
EKTTALOEVTIKEG TOVG gvKapleg elyov mANyel amd cuvOnKeg ToAépov N dAlec outiec. H
éa woyvpomomOnke amd TN yeEVIKN avTiAnyn 01t 6Aotl ot dvBpwmot elyav dwoimpo
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npocPacng oy eknaidevon O6tav NTov £Tootl YU avTtd kot 0tov to xpewalotav. H
apPYIKN YPNON TOL OPOL NTOV GTEVE GUVOEdEUEVN UE Mo eKTaidevon mov Oa elye
ONUOKPOTIKA Kol KOWMOVIKE oamoteléopata Kot Aydtepo emayyelpotwed. H mo
TPOSPATN XPNON TOL 0pov © da fiov pnabnom’, avti Tov Opov © da Piov ekmaidevon’,
OULVOEETL e TNV TOYKOoUL Be®dpnorn Kot amodoy] avTov Tov AEYETOL OLKOVOia,
YVOONS KOl KOwovia zwAnpo@opiog. Xe avtd TO TAOIGIO Ol OVAYKES T®V
ROONCLOKAV 0PYAVIGRAV OVOSEIKVOOVTOL GE TAPAYOVTEG VYIOTNG ONUaGiog Kot Ot
Qopelg exmaidgvong, aAAd Kol ol ekmadevopevol dapopomolovvior. H Evpomaikn
"Evoon mpowbel ta cvuotipata ‘oo flov kot dtevpopévne’ ekmaidevong kot pabnong
OmmG TPoomabel Vo EVOMUATMOOEL S1dpopa KpAtn-péAn otnv Evoon. Z1dyoc g eivat
Vo EMTPEYEL PEYOADTEPT] KIVITIKOTNTO OEEIOTHTMV KO EPYOCIAKOD SLVOUIKOV, KABMS
EMIONG VO ONUOVPYNOEL U0 TOATELOKT TOVTOTNTO (Citizenry) oL Vo, GUVAJEL LE TOV
noAvebvikd yoapaxtipa ¢ EE. 'Etol dtutnpel kotd po €vvola tovg dnpokpatikong
KOl KOW®VIKOUS GTOYOVS TOL OpYIKoD VONUATOS TG ot Plov ekmaidevong, evo
TapdAANAL dlvel TV 1010 PopdTNTa OTIG EMAYYEAUATIKEG KOl EPYOCIOKES OeELOTNTEC.
[Ipdypatt o otdr0c TG OMovpyiag €vOG LYNAG KATOPTIGUEVOL EPYOCLOKOV
duvapkoy Tov Pmopel vor emdeiEel TOATOMTIOTIKEG IKOVOTNTES £ival KOWVOS 6TdYO0G
TOAMDV YOPAOV G€ Eva TAYKOUOTOMUEVO TEPPAALoV kKaBmG To chvopa yivoviar OA0
KOl TTO TPOCTEAAGILLAL.

AVTéC 01 ToyKOGEG OAAAYES EXOVV TUPOOOTNHGEL AKOONUOTKES OLOUAYES OYETIKA LE
TIC OPOPEC KOl TIC OHOLOTNTEG UETOED OVETIONUNG, MUETIONUNG KOl €MioNUNG
ekmaidevong evniikov. ITio cvykekppéva ta véa dedopéva otov ayyAdemvo KOGLO
ka1 v EE., yio v optofémon, a&loldynon kot motonoinon OA®V ToV LOpPdV TG
ekmaidevong evnMkov KOAOVLV Yoo TePlocOTEPN ovvepyacio petald Ohov TV
QOPEMV EKTOUOELONG KOl TNG TOMTIKNG Ypopelokpatiog vy vo eEac@aiictodv
TOAMOTAO0O EKTOOEVTIKOL TPOGOUVATOAIGHOT Kol podnotokr Tpdodo. Ot avadvOpeves
OIKOVOUIKEG TPOGOOKIEG KO 1] VITOYPEDON SOPAVELNG Kol A0Y0d0G10G Oyt LOVO £xouvv
emPdirel véoug puOUIGTIKOVS KOVOVIGHOVG, OAAL Kot £XouV dlevphvel ToV aptBpud twv
QOPEMV OV EUTAEKOVTOL, GYeOALOVV Kol O10AGKOLV KOl DAOTOOVV TPOYPALLLOTO
OTNV €KMOIOELON EVNMK®V, KOl O TOAD GTOV £PYOCLOKO TOUEd. AVTEC Ot aAlOYEG
emnpedloviotl and TV TPOGoOoKiol Yo LEYOAVTEPT CLUUETOYN TOV EPYOLOUEVAOV KO
TOV TOMTOV, KOOMG UETALOPPDVOVTOL EVEMKTOVS EKTOOEVOLEVOVS KOl EDGTPOPOVE
YVOOTEG TOV OVTIKEWEVOL TOVG. QQ6TOGO LITAPYOVY EVOOLAGHOL OTL TO YOALPOLO TV
SKprtdV opimv Hetalld TV S10PopeTIKOV Popimv ekmaidcvong Ba empépel coPapd
TAyRo oty dmapén e€EOIKELUEVNG YVAOONC Kot EUmepiag mov eiye amoxtnOel Yo
@VOT KOl TO OKOTO TNG HoONGLOKNG SlodKaciog SOPOPETIKMOV OUAd®V EVNAMK®V.
'Etol gpeaviotnke o 0pog emayyeiuatikes kowvornres (‘communities of practice’) yi
Vo TEPLYPAYEL KOWmVIKGA, Beckd/opyavectokd, Kot epyactokd mepipdiiovia Kot
YL VO OL0POPOTOMGEL TOVG EKTOOEVOUEVOVG, TOVS GTOYOVS TOVS, KOl TIG AVAYKES
TOVG HE OKOMO VO TPOCAPUOGEL KATAAANAQ TN pdOnom 1ovg e OA0 10 PAGUA TNG
padnowokng owdikaciag. Emiong vmdpyovv cofapég dwapdyes ko oto Bépa tov
ONUociov damavdv ywoo TNV TOPOYN NG EKMOIOELONG KOl NG GVONG TOV
exmodevTkoy emayyéapatoc. H gppdvion véov gopémv ekmaidevong evniikov pe
Baon tovg kavdveg G eAebBepng ayopds Kol QLGTNPOTEPOVS YPOUPEIOKPATIKOVG,
EAEYYTIKOVG UNYOVICUOVS KOl UNYOVIGLOVG dtopdvelag Exovy BEcel vEEG TPOKANGELS
YL TOVG Be@PNTIKOVG TG EKTTAIOEVLONG EVIATKOV KOl TOVG EMAYYEALATIES.
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Greece & The European Union

For socio-economic and political reasons, there has been no significant tradition of
General Adult Education in Greece’s modern period. Greece’s increasing integration
into the European Community, however, has fuelled an expanding interest in adult
learning over recent years. Changes in the labor market and funds made available by
the European Commission have encouraged and supported an important growth of
activities, mostly concerning the vocational training of adults. As a consequence,
there is now a growing number of providers in the public and private sector. They
work mostly with local authorities, social partners, non-profit enterprises and NGO's
that are very active in this field. New policy directions and legislation are also being
imagined as the European Union is advocating and encouraging labor and skills
mobility across national borders.

Following are extracts from the main policy frameworks and programs of the EU that
are the background to the present framework for activity in adult education in
Greece.

EXTRACT 1:

COMMISSION OF THE EUROPEAN COMMUNITIES
Brussels, 30.10.2000 SEC(2000) 1832

COMMISSION STAFF WORKING PAPER

A Memorandum on Lifelong Learning

The European Council held in Lisbon in March 2000 marks a decisive moment for the
direction of policy and action in the European Union.

The conclusions of the Lisbon European Council confirm that the move towards
lifelong learning must accompany a successful transition to a knowledge-based
economy and society.

Lifelong learning is no longer just one aspect of education and training; it must
become the guiding principle for provision and participation across the full continuum
of learning contexts. The coming decade must see the implementation of this vision.
All those living in Europe, without exception, should have equal opportunities to
adjust to the demands of social and economic change and to participate actively in the
shaping of Europe’s future.’

...six key messages .. offer a structured framework for an open debate on putting
lifelong learning into practice to:

e guarantee universal and continuing access to learning for gaining and
renewing the skills needed for sustained participation in the knowledge
society;

e visibly raise levels of investment in human resources in order to place priority
on Europe’s most important asset — its people;

e develop effective teaching and learning methods and contexts for the
continuum of lifelong and lifewide learning;
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e significantly improve the ways in which learning participation and outcomes
are understood and appreciated, particularly non-formal and informal learning;

e ensure that everyone can easily access good quality information and advice
about learning opportunities throughout Europe and throughout their lives;

e provide lifelong learning opportunities as close to learners as possible, in their
own communities and supported through ICT-based facilities wherever
appropriate.’

Working together to put lifelong learning into practice is the best way forward:

e to build an inclusive society which offers equal opportunities for access to
quality..

e to adjust the ways in which education and training is provided...

e to achieve higher overall levels of education and qualification .

e principle of subsidiarity in which the Union, the Member States, the regional
and local levels. as well as the social partners and civil society, will be
actively involved, using variable forms of partnership”. ...

e to encourage and equip people to participate more actively ....

More than ever before, individuals want to plan their own lives, are expected to
contribute actively to society, and must learn to live positively with cultural,
ethnic and linguistic diversity. Education, in its broadest sense, is the key to
learning and understanding how to meet these challenges. These two features of
contemporary social and economic change are interrelated. They underlie two
equally important aims for lifelong learning: promoting active citizenship and
promoting employability
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EXTRACT 2:

Proposal for a DECISION OF THE EUROPEAN PARLIAMENT AND OF
THE COUNCIL establishing an integrated action programme in the field of
lifelong learning [COM (2004) 474(01)

In March 2004 the Commission adopted a Communication “The new generation of
Community Education and Training Programmes after 2006 ....this restructuring
responds in particular to four factors:

e to changes across the EU whereby education and training systems are
becoming increasingly integrated in a lifelong learning context, in order to
respond to the new challenges of the knowledge society and of demographic
change,

e to the increasingly important role for education and training in creating a
competitive and dynamic knowledge-based economy in Europe, and in
enabling adaptability to change, most notably in the follow-up to the 2000
Lisbon European Council, in the Bologna and Copenhagen processes, and in
the accompanying policy development that has taken place at European level
since the current Socrates and Leonardo da Vinci programmes.

The Integrated Programme will comprise four specific programmes: Comenius, for
general education activities concerning schools up to and including upper secondary
level; Erasmus, for education and advanced training activities at higher education
level; Leonardo da Vinci, for all other aspects of vocational education and training;
and Grundtvig for adult education.’
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EXTRACT 3:
GRUNDTVIG: Adult education and other educational pathways

The Socrates-Grundtvig action is directly managed by and under the responsibility of
the European Commission (Directorate-General for Education and Culture, Unit A4).
The Commission provides the general policy framework and monitors the selection
procedures and management of the projects. For currently running Adult Education
projects, the Commission is assisted by the Socrates, Leonardo and Youth Technical
Assistance Office.

This action is aimed at enhancing the European dimension of lifelong learning. It
supports a wide range of activities designed to promote innovation and the improved
availability, accessibility and quality of educational provision for adults, by means of
European co-operation.

The Grundtvig action addresses a great variety of educational providers, but the final
beneficiaries are adults who, at whatever stage of their lives, wish to learn in order to:
e increase their capacity to play a full and active role in society and develop

their intercultural awareness;
e improve their employability by acquiring or updating their general skills;
e enhance their capacity to access or re-enter formal education schemes.

This learning can be accomplished within the framework of formal or non-formal or
by means of autonomous learning.
Key issues for adult learning in Europe

e the promotion of adults' individual demand for lifelong learning initiatives;

e the promotion of supply through the development, exchange and
dissemination of innovative approaches and good practice;

e the development of information, guidance and counseling services for adult
learners and adult education providers;

e the promotion of flexible accreditation and certification systems in order to
facilitate mobility between the formal and the non-formal educational sectors
or between education and work;

e knowledge of European languages and cultures.
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EXTRACT 4:

Communication from the Commission of 21 November 2001 on making a
European area of lifelong learning a reality [COM(2001) 678 final - Not published
in the Official Journal].

To facilitate the transition to a knowledge-based society, this communication sets out
the components of a consistent and global strategy with a view to facilitating the
definition of the policies.

A European area of lifelong learning

Europe's future depends on the extent to which its citizens can face the economic and
social challenges. A "European area of lifelong learning" will empower citizens to
move freely between learning settings, jobs, regions and countries in pursuit of
learning. Hence "lifelong learning" focuses both on apprenticeship from pre-school
education to close to retirement, and covers all forms of education (formal, informal
or non-formal).

In the context of the strategic objective set out by the Lisbon European Council in
March 2000, to enable the EU to become the most competitive and dynamic
knowledge economy in the world, learning policy must focus on lifelong learning and
this in synergy with the relevant elements of youth , employment , social inclusion
and research policies. Besides, the consultation has highlighted the importance of
objectives linked to employment, active citizenship, personal development and social
inclusion. In the framework on the European research area, a specific endeavour must
also be made to increase young people's interest in scientific and technological
careers.

The central role of the learner, the importance of equal opportunities, quality and
relevance of learning possibilities should be at the centre of the strategies to make
lifelong learning a reality in Europe.

Priorities for action of a lifelong learning strategy

The consultation highlighted the actions needed to support the strategies, showing the
need to:

e value learning.
strengthen information, guidance and counseling services at European level
invest more time and learning in learning.
approximate learning opportunities for learners.
provide everybody with basic skills;
support research into innovative pedagogy for teachers, instructors and
mediators,
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EXTRACT 5:

Accreditation of Life Long Learning (EU Leonardo Project)

ALL is a two year project which started in October 2003 and is carried out with
support of the European Community within the framework of the Leonardo
programme.

The ALL (Accreditation of Lifelong Learning) project aims to develop a new
approach to meet the existing need for easily recognisable quality assurance of
continuing education and lifelong learning opportunities. The system will take into
account best-practice from the partner countries with the aim of building a
comprehensive and usable system of accreditation. The pilot phase will focus on
foreign language learning opportunities since this area is one of the most rapidly
expanding fields within continuing education and lifelong learning, and hence one of
the fields where the need for quality assurance is most felt.

In the latter phase of the project, the system will be tested in a foreign language
learning setting. Following this test it will be modified as needed and tested in another
non-related field for transferability. The results of this final test will be used to modify
and adapt the system to ensure transferability to other sectors. The role of the
commercial partners in the project, i.e. training providers, will be crucial in the testing
phase since the system must not only be geared toward “external” visibility, but must
also be feasible from the training providers point of view.

The effects of the introduction of a standardised system of accreditation for non-
formal learning will seep back into the educational sector and act as an incentive for
training providers to provide quality learning opportunities. In the long run,
qualifications received through accredited non-formal learning opportunities may
even be transferable to formal learning systems.

Background

The European education systems have had to change very rapidly over the last decade
in order to keep up with constant changes and demands for new skills and
competences in the employment market. The European Community has identified this
need, and set up various provisions to meet it. One response to these changes has been
to raise awareness of the necessity for lifelong learning, which has consequently led
to enormous growth in education and training provisions at the level of adult
education, often outside of the formal school system.

As the opportunities increase for the general public to acquire new knowledge, and
people become aware of the importance of constantly updating their skills, it has
become difficult to ensure proper quality of the training provided. This calls for a
comprehensive system at European level, developed in a cross-sectoral partnership
that can provide accreditation and certification of education and training outside of
the formal school system.

Providers of education and training outside of the formal school system require a

system for proving -and improving- the quality of their training, while employers and
consumers need to be able base choices on evaluation of this quality. Providing
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accreditation and assessment of learning opportunities will change the way lifelong
learning is perceived in the member states.

Partners

Educate Iceland (www.mennt.net) is a formal national co-operation forum between
the social partners, the educational sector, the local authorities and others interested in
education and training. The main focus of the work is to gather and disseminate
information, to facilitate transference of knowledge and competences on various
issues, and to encourage multi-player co-operation in the field of VET in Iceland.
Education Iceland organises various events in the field of education at national level,
like the annual Week for Lifelong Learning. It is also involved in European projects
and is a national contact point for CEDEFOP and Europass. Educate Iceland is
currently composed of 70 partners, incorporating all parties within the field of
vocational education and training in Iceland. This gives the association a unique status
at national level to operate an accreditation system, as it brings together all the
stakeholders.

The Icelandic commercial partner Enskuskélinn (www.enskuskolinn.is) is the largest
private English language school in Iceland. It offers general English conversation
courses for adults, teenagers and children, as well as specialised courses, various
Business English courses, on-site courses for local companies and private lessons.
Enskuskolinn’s main aim is to teach people of all ages and levels English as it is used
today. The lessons are planned so that students practise speaking, increase their
vocabulary, improve their pronunciation and build their self-confidence.

The Italian partner Studio e Progetto (www.studioprogetto.com) is a non-profit, social
cooperative in the field of services and social promotion. It was established from the
consolidation and the elaboration of professional ideas and experiences aiming at
communication and human resources management. It is a partnership of local
authorities, associations, voluntary services and regional/national/international
organisations, promoting collaboration, and active partnership to answer the need of
the changing society. The organisation harvests the new technology and human
resources to make available an immense range of services, experiences and know
how.

The Dutch partner Lava Legato (www.lava-group.com) is a non-profit organisation,
located in Rotterdam. It aims at stimulating international mobility in training and
provide information and support for people interested in activities abroad. It also
organises international projects that focus on developing cultural awareness and
increasing employment opportunities. Lava Legato is an associated partner with
LAVA assessment, a profit organisation whose mission is to promote and assist
organisations in optimising their human capital in a trans-European dimension.

Voksenopplaringsforbundet (www.vofo.no) is a Norwegian Association for Adult
Education of 22 adult learning associations and other voluntary NGOs in the adult
learning field. Within the member associations, there are find about 411 nationwide
NGOs. The purpose of Voksenoppleringsforbundet (NAAE) is to take care of the
common interests of the associations and their participants vis-a-vis the Government,
the Parliament and the Ministry of Church, Education and Research, and to promote
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non-formal adult learning in the society in general. For this purpose, the association
organises activities concerning information services, counselling concerning laws and
regulations, adult learning theory and practice, educational planning and project
coordination.

The National Open College Network (www.nocn.org.uk) is the UK's foremost
provider of accreditation services for adult learning. NOCN is a recognised national
qualification awarding body and is the central organisation for 28 Open College
Networks (OCNs) based across the UK. NOCN provides national qualifications and
programmes in a wide range of subject areas and offers a local accreditation service
through the OCNs that provides recognition of achievement through the award of
credit. NOCN also works in partnership with organisations to develop learning
strategies that will enable people to participate and succeed. The fully integrated
service of accreditation and qualifications helps to secure provision relevant to
learners and employers, with robust standards, achievable goals and progression
opportunities for all. In this way NOCN aims to widen participation and access to
high quality and flexible education, training and learning, to promote social inclusion
and to ensure that learner achievement is recognised, valued and understood through a
national framework of accreditation.
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EXTRACT 6.
http://www.euractiv.com/Article?tcmuri=tcm:29-117516-16&type=LinksDossier
Education Saturday 21 May 2005

Lifelong learning
In Short:

Lifelong learning is being given a high priority on the EU agenda. While promoting social
inclusion and personal fulfilment, lifelong learning develops people's employability and
adaptability. Therefore, the EU seeks to offer learning opportunities to all citizens on an
ongoing basis.

Latest & next steps:
The Commission presented a report on progress towards implementing the lifelong learning
framework in December 2003.

In its 2001 Communication, the Commission set itself a detailed work-programme and
foreseen to deliver, among others, the following tools:

e by the end of 2002: a portfolio system, a database on good practice concerning
lifelong learning, an Internet portal on learning opportunities, a European Guidance
Forum (involving representatives of all relevant players with a view to developing
common guidelines and quality standards for guidance services and products), a
guide to and glossary of the Community instruments related to transparency of
diplomas and certificates

e by the end of 2003: guidelines and indicators on quality aspects of lifelong learning,
and support policy development in Member States,launch of an award for enterprises
that invest in lifelong learning.

Background:

European adult learning participation rates are lower than those of its major global
competitors, whether in higher education, adult education or continuing vocational training.
The Feira European Council in June 2000 asked the Member States, the Council and the
Commission, within their areas of competence, to identify coherent strategies and practical
measures with a view to fostering lifelong learning for all.

The establishment of a European area of lifelong learning will not imply a new process, nor
will it involve the harmonisation of laws and regulations because this competence remains in
the hands of the Member States. It will be based on important elements of existing European
level processes, strategies and plans concerned with youth, employment, social inclusion, and
research policy.

Issues:

The Communication adopted in november 2001, 'Making a European area of Lifelong
Learning a reality' provides the European Commission a blueprint on lifelong learning. It
revises the definition of lifelong learning to emphasise the importance of its four broad
objectives of active citizenship, personal fulfilment, social inclusion, and employability, and
to encompass the full range o f formal, non-formal and informal learning activity.

The main issues and areas of work are:
. valuing learning: valuing formal diplomas and certificates and valuing non-

formal and informal learning in all sectors, thereby recognising its intrinsic
worth.
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. investing time and money in learning: Increased investment and targeted funding
are called for, along with mechanisms for increasing private investment. Such
increases should be based on shared responsibility between government, public
authorities, employers, social partners and individual citizens; Member States
should set national targets to raise overall investment levels in human resources;
The Commission will produce, based on information provided by the Member
States, an overview of fiscal incentives available for learning financed by
individuals and companies with a view to the identification and adoption of good
practice.

. encouraging and supporting learning at the work place, including in SMEs. The
social partners, at all levels, are invited to agree that each employee should have
an individual competence development plan, based on an assessment of his/her
individual competences, and in accordance with overall competence development
plans at the enterprise level.

. guidance and counselling: ensure that everyone can easily access good quality
information and advice about learning opportunities throughout Europe and
throughout their lives

° Work should focus on providing opportunities to acquire and/or update basic
skills, including the new basic skills, such as IT skills, foreign languages,
technological culture, entrepreneurship and social skills.

In early 2004, the first joint interim report (Education and Training 2010: the success of the
Lisbon strategy hinges on urgent reforms, 2004) from the European Council and the European
Commission on progress towards the Lisbon goals for education and training was adopted.
The report acknowledges that deficits in implementing lifelong learning need concerted
attention in all quarters and sets out four key messages:

e Investment in human resources through education and training is essential for
Europe's future economic prosperity and social cohesion.

o Immediate action is called for in three crucial areas: securing greater and more
effective public and private investment in education and training; making lifelong
learning a concrete reality; establishing a Europe of education and training.

o Higher levels of participation in lifelong learning - more specifically, in learning in
adult life - must be achieved.

e Education and training systems reforms must take hold more rapidly.

The report suggests that in Europe, adult learning is either too closely linked with
employability or too strongly associated with compensatory education. With respect to this
concrete reality, the manifestly inadequate levels of human resources investment in the EU
can only be improved by raising the contribution of the private sector, and by harnessing and
harvesting the potential and benefits of diverse public-private partnerships.

Positions:

For the business community , the emphasis now has to be on developing both capacity and
motivation to carry on learning through life and adapt constantly to new changes and
challenges. Lifelong learning is the key to employability, competitiveness, adaptability and
active citizenship, which interact with one another very closely.

NGOs stress the wider benefits of learning, that is those not directly associated with the needs
of the labour market, but which are concerned with citizenship and social cohesion.

The European University Association also states that the skills are for citizenship as much

as for employability. European higher education institutions accept lifelong learning as their
collective responsibility, but points that it is essential for governments to invest in training the
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teachers and the trainers for all stages of learning, in informal and non-formal as well as in
formal education.

European Union

DG Education and Culture: 2003 analysis of the implementation of lifelong
learning strategies in EU-15 and EFTA Member States [FR] [DE] (December
2003)

DG Education and Culture: 2003 analysis of the implementation of lifelong
learning strategies in new member States [FR] [DE] (December 2003)

DG Education and Culture: National reports on implementation of lifelong
learning strategies (December 2003)

DG Education and Culture: Commission Communication - Making a European
Area of Lifelong Learning a Reality- COM (2001) 678 [FR] [DE]

Commission: Press release on the Communication - Making a European Area of
Lifelong Learning a Reality (21 november 2001) [FR] [DE]

DG Education and Culture: Staff Working Document Lifelong learning practice
and indicators [FR] [DE]

DG Education and Culture: Summary and analysis of the feedback from civil
society on the Commission"s Memorandum on lifelong learning (November

2001) [FR] [DE]

DG Education and Culture: Feedback from european social partners on the
Commission"s Memorandum on lifelong learning (November 2001) [FR] [DE]

DG Education and Culture: European Report On Quality Indicators of Lifelong
Learning - Fifteen quality indicators

Eurlex: Council Resolution on lifelong learning (27 June 2002) [FR] [DE]
European Parliament: Report on the Commission communication on Making a
European Area of LifelonglLearning a Reality [FR] [DE] Rapporteur: Kathleen
VAN BREMPT

European Parliament: Report on the Commission Memorandum on Lifelong
Learning [FR] [DE] Rapporteur: Kathleen VAN BREMPT

Economic and Social Committee: Opinion on the Memorandum on Lifelong
Learning [FR] [DE]

Committee of the regions: Opinion on the Memorandum on Lifelong Learning
[FR] [DE]

CEDEFOP: Getting to work on lifelong learning (April 2004)

CEDEFOP: Review of Member State and EEA Country Reports on the
Memorandum on Lifelong Learning (October 2001) [FR] [DE]
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. CEDEFOP: Lifelong Learning biography: a European VET perspective

. CEDEFOP: Scenarios and strategies for vocational education and lifelong
learning in Europe

. Eurostat: Measuring lifelong learning [FR] [DE]

. Eurostat: Seminar of the Committee on Statistics in the Economic and Social
Spheres on measuring lifelong learning: final proceedings [FR] [DE] (June 2001)

. European Foundation for the Improvement of Living and Working Conditions:
Learning and training for work in the knowledge society

. European Agency for Safety and Health at Work: Learning about occupational
safety and health

International Organisations

e International Labour Office: Learning and training for work in the knowledge society

[FR]
Governments
. Austria: National report on the national consultation about the EC memorandum

on lifelong learning

. Belgium: National report on the national consultation about the EC memorandum
on lifelong learning

. Denmark: National report on the national consultation about the EC
memorandum on lifelong learning

. Finland: National report on the national consultation about the EC memorandum
on lifelong learning

. Germany: National report on the national consultation about the EC
memorandum on lifelong learning [DE]

. Greece: National report on the national consultation about the EC memorandum
on lifelong learning

. Spain: National report on the national consultation about the EC memorandum on
lifelong learning

. France: Rapport national sur le processus de consultation relatif au memorandum
sur I'éducation et la formation tout au long de la vie

. Ireland: National report on the national consultation about the EC memorandum
on lifelong learning

. Italie: Rapport national sur le processus de consultation relatif au memorandum
sur 1'éducation et la formation tout au long de la vie

. Luxembourg: Rapport national sur le processus de consultation relatif au
memorandum sur I'éducation et la formation tout au long de la vie
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Netherlands: Draft national report on the national consultation about on lifelong
learning

Portugal: National report on the national consultation about the EC memorandum
on lifelong learning

Sweden: National report on the national consultation about the EC memorandum
on lifelong learning

United-Kingdom: National report on the national consultation about the EC
memorandum on lifelong learning

Industry Federations

NGOs

EU Bank Social Partners: Lifelong learning in the banking sector

European Federation of Metalworkers(FEM): Managing Change and Lifelong
Learning in the European Metalworking Industry [FR]

European Trade Union Conference: Lifelong Learning: Trade union strategies

Eurelectric: Electricity sector social partners stress the importance of lifelong
learning

UEAPME: Position paper European Commission Memorandum on Lifelong
Learning [FR] [DE]

UNICE: Position paper on lifelonglearning [FR] [DE]

CSR Europe: Business input to the EU consultation on lifelong learning
Youth Forum: Response to The Communication 'Making a European Area of
Lifelong Learning a Reality'

Youth Forum: Position Paper on 'Life-wide Learning for Active Citizenship'

European Association for the Education of Adults (EAEA): Response to the
Memorandum in lifelong learning [FR]

European University Association (EUA): Results of the consultation on lifelong
learning [FR]

European Forum of Technical and Vocational Education and Training (EFVET):
Report on &ldquo;taking action on lifelong learning: six key messages&rdquo;

European Forum of Technical and Vocational Education and Training (EFVET):
Putting lifelong learning to practice&rdquo; Framework Proposal on EC-
memorandum on lifelong learning

European Forum of Technical and Vocational Education and Training (EFVET):
Lifelong Learning in a Network Society
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. Solidar: Consultation on the memorandum on lifelong learning

Other Issues

. Education ministers progress on 'Europass', guidance and informal learning (01
June 2004)

. European lifelong learning centre concept explored (17 March 2004)

. 'Europass' set to bring together CV, diplomas and training certificates (08 January
2004)

. eSkills conference discusses skills shortage (18 October 2002)

. Council of Europe calls for linguistic diversity on the internet (27 September
2002)
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